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DETERMINATION OF THE AUTHORITY

Employment Relationship Problem

[1] Since 1990 Red Beach School has operated a ueitMtiiuora unit) for special needs children
aged five to thirteen. These children have intéliacand associated physical disabilities. They
may or may not be mobile or be able to speak andynazgsie unable to toilet themselves.
Academically they function at the level of childraged 2-7. For some, social functioning is at
an even lower level. Where possible, however, tepgnd part of their school day in
mainstream classrooms. Teacher aides are employadstst teachers with the special needs
children in both the Motuora unit and the mainstredassrooms.

[2] These “special needs” teacher aides have soughhele of their union (the New Zealand
Educational Institute) to resolve issues relating their grading and the status of their
employment.

[3] The union asserts that the special needs teadthes have been placed on the incorrect grade.
The collective agreement which covers their empleyn(“Support Staff in Schools Collective
Agreement” Jan 2004-1 September 2008ivides support staff into two categories,
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Administrative and Associate. Teacher aides atbBersecond category. The relevant provisions
of the agreement provide:

“3.1 Grading

Every position shall be graded by the employer etiog to the level of skill, qualifications,
relevant experience and responsibility which asi][required according to the definitions set
outin...3.6.1, 3.6.2, and 3.6.3.

3.6 Associate Class

An associate position primarily involves workingher directly or indirectly with teachers and
students to support the teaching and learning aue® of students.

3.6.1 Grade A
(a) The position is closely supervised. It involveseduaind tasks which are specified
and clear and are carried out in accordance witHlwefined procedures.
(b) Some examples of the duties required within trasigrmare:
« Prepare and/or maintain resources;
e Support teaching programmes and student learning;
» Assist with routine needs of students.

3.6.2 Grade B
(a) The position involves a range of duties for whictvanced knowledge skills and
experience are required. The position is likely inovolve periods without
supervision or may be sole charge.
(b) Some examples of the duties or level of dutiesnedjwithin this grade are:

e Support and contribution to teaching programmes andriculum delivery,
including work with students either individually or groups which assists their
learning;

» Contributing to and maintaining healthcare prograesifor students;

* Management of equipment and resources.

3.6.3 Grade C

(a) The position involves a high level of responskidind specialist knowledge. It will
include management and/or administrative and/oarfitial responsibilities. Where
the position does not involve supervision of stafiill involve management of
specialist equipment and resources which make aifgignt contribution to the
delivery of the curriculum.

(b) Some examples of duties or levels of duties redjdiinethis grade are;
* Management of systems and/or specialist equipmehtesources;
* Management of healthcare programmes.”

[4] There are no Grade B teacher aides at Red Beaamam®riSchool. All its teacher aides,
including those who work with the special needddehin, are designated Grade A. The special
needs teacher aides believe that their positiomsnareality Grade B. In August 2004 the union
requested Red Beach School to change their gratimgschool declined.

[5] The union says that this amounts to an unjustdiabsadvantage to the workers concerned.
Since then the parties have been unable to agmé alhether the problem should properly be
framed as a dispute or as a personal grievandgts statement of problem, the union asked the
Authority for a declaration that the special neestscher aides have been wrongly graded, in
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breach of their agreement and in addition soughdgrder for compliance both in the future and
in the past, penalty for the breach and costs.

[6] In my first telephone conference with them theiparagreed that | should begin by determining
whether the teacher aides were graded wrongly fatitey were, | should proceed to decide
whether this was capable of amounting to a persgneance. The union will then advise what
if any further action it wishes taken in respecthd employment relationship problem.

[7] There is also a further issue which is causing eonto the special needs teacher aides: their
non-permanent status. All are on fixed term agregsyeisually expressed to be for one year.
They say that these agreements are in breach aktherements of s.66 of the Employment
Relations Act which provides:

“66 Fixed term employment

(1) An employee and an employer may agree that theogmpht of the employee will end —
a. Atthe close of a specified date or period; or
b. On the occurrence of a specified event;
c. Atthe conclusion of a specified project.
(2) Before an employee and employer agree that theoymgnt of the employee will end in a
way specified in subsection (1) the employer must-
a. Have genuine reasons based on reasonable groundssgecifying that the
employment of the employee is to end in that wag; a
b. Advise the employee of when or how his or her gmpat will end and the reasons
for his or her employment ending in that way”

[8] The school says that fixed term agreements ardfi@astbecause funding is attached to
individual students who may or may not stay witl thnit. The teacher aides say that while the
roll has varied, there has always been a waitstgdir entry to the unit and their employment is
in effect permanent. They have requested that ttbgkity give a declaration that these fixed
term arrangements do not comply with s.66.

Grade A or Grade B?

[9] Ms Chilwell has reminded me that the Authorityasked with ascertaining and giving effect to
the intention of the parties by reference to thegleage in which they have expressed their
agreement. It is required to adopt an objectiva@gugh to interpretation by considering what a
reasonable person in the field, knowing all thekigamund, would take the words in question to
mean. | begin therefore with some background onstrgt practice, before describing the work
done by the aides at Red Beach School and the ksheasons for placing them at Grade B.

Background

[10] Clause 3.6 took its current form in the 2001-200Bective agreement (SSCA.) The Ministry
acknowledged at that time thavdrding changes to the definitions of the variodmaistrative
and associate grades...may in certain circumstamea® implications for grading particularly
of associate staff{Ministry circular 2002/5) However, it did not skeathe union view which
was that special needs teacher aides would veelyrdirever fit within the Grade A definition.
To address this and other issues Group Special ddac(Ministry of Education) set up a
working group which also included representatioonfrthe union and the School Trustee’s
Association. The group producedlaint Statemenivhich went out to all schools in the first
week of November 2002 and contained the followmggiation to grading:



“Grading of positions...

Determining which grade will involve consideringetkevels of skill, qualifications, relevant
experience and responsibility required in the jobrelation to the Grade descriptions in the
collective agreement...It is teachers who have tlpaesibility for the learning outcomes for
all students in their class and the way any indiarcis given. Where the teacher aide performs
a mix of duties which fall into both grades, thewe glaced in the grade reflecting the
substantive part of their job....

Grading is a reflection of the duties required retposition NOT the experience of the person
involved

[11] A Memorandum of understanding was later includetthiwithe 2004/05 collective agreement
as follows:

“Concerns have been expressed that some suppdttnséanbers who work with students with
special needs may have been placed in a gradedtedt not recognise the duties required to be
performed.

Employers must ensure that job descriptions areerurand employees are placed in the
correct grade as defined in clauses 3.6.1 3.6.2 @r&3 of the Support Staff in Schools’
Collective Agreement.

The parties agree that the MoE will issue a circuia schools by the end of February 2004
containing the above statement.”

[12] The Ministry duly issued circular 2004/2 in complé@ with this memorandum.
[13] With specific regard to the definition Ministry negsentative, Paul Kimble, told me that

“All teacher aides will work with students eithiedividually or in groups and presumably do
work which assists the student’s learning. Thissdoat make the employee grade B and is only
relevant if linked to the advanced requirements aagghonsibility described in clause 3.6.2 (a)”

[14] He said tlose supervisidhmeans working closely with and under the supémi®f another
employee. Knowledge skills and experiericéclause 3.6.2) relates to the range of duties
required and ddvanced means in relation to the Grade A requirementsassessed by the
employer.

[15] Three expert witnesses (school principals with msiiee experience in special needs
education) also gave evidence at my investigatiegeting. All agreed that the level of
supervision was critical to the issue of gradingieQMs Burridge) distinguished between
direction and supervision by explaining that sheeats, but does not supervise, her teaching
staff. She told me that she believed that ‘cloggestision’ required the physical presence of a
teacher at all times. A second (Ms Hoetawa) corddnthat she also considered that close
supervision meant physically close (in the samendo

[16] Acknowledging that theteacher can't be everywhérls Hoetawa told me that that special
needs teacher aides must at times work with staderisolation (for example when toileting a
child) and be able to carry out (deliver) an indival education plan (IEP.) Such teacher aides
would be provided with the requisite training amdher school were Grade B.



[17] The third expert was Mr Le Marquand, President, khared Special School Principal’s
Association and an executive member of the New afehlAssociation of Special School
Principals. He told me that all teacher aides mestain under the control and guidance of the
teacher and distinguished Grade B and Grade A yingdhat Grade B take a programme and
implement it with the child. He said that they aiso part of the decision making process and
likely to be consulted in relation to the childé&alning. He told me he would place most teacher
aides who worked in a one to one role on Grade B.

The work of the teacher aides at the Motuora Unit

[18] At the time of my investigation meeting, Red Be&ahool employed about 10 teacher aides
in the Motuora unit. During 2004 and the early dr2005, four of these aides spent all day in
the unit itself usually in the presence of the tdaader, special needs teacher Liz Taute. The
maximum amount of time they might spend on theinawth an individual student would be
30 minutes in the computer room.

[19] Each of the other six teacher aides was assignadtoticular child on a one to one and on-
going basis. In the morning (after settling themom arrival) they would accompany their
students to mainstream classrooms. How long theye wbere depended on the aides’
assessment of how the child was getting on, butidesdly for most of the morning. Aides and
students rejoined the unit for the afternoon andrégular sessions outside the unit (for horse
riding and swimming.)

[20] Ms Taute gave evidence for the school. She toldhaethe teacher aides wereeSponsible
to ‘support and assist with children’s learning wndhe direction of the class teacherWhilst
in the unit itself aides received direction and esugsion from her and the other part-time
teacher. When the aide was in the mainstream uttitavchild (usually the greater part of the
morning) the mainstream teacher was the ‘first salbervisor. However she stressed that:

“3.4 Our view at Red Beach School is that it is Wark that is supervised by the teachers, not
the aides themselves. | have explained this taittes on a number of occasions.”

“3.14 The aides who work with students in mainstredasses are asked to write a description
of their students’ work in mainstream in the staff book on a daily basis. This is to assist the
teachers in preparing work for the following weakd to ensure that the IEP goals are being
met. It is also a way in which we can see if tleeler aides are having difficulty in a certain
area so that they can get more help in that area.”

“3.15...a teacher in the unit prepares a basket facteof these students each week, for the aide
to take to the mainstream class for back-up wdrthd student is not able to do the work in the
mainstream class, she will give him/her work frowirt basket....

3.16 On Monday morninghe other special needs teaghteuches base with teacher aides to
show them the work that she has added to the sisideaskets. At this stage, if the teacher aide
has any questions, comments or concerns, theysdishose.

...Sometimes the teacher aide may need to make $m@mges to the work being done in the
mainstream class for the students. These will Imnuhanges only...

3.22 the aides deliver the curriculum but it i$ I3g the teachers...
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“3.29 the aides do not assess student progressaok wthey give me informal verbal input as
to whether their students have regresg][or progressed. The aides do write data as dirdcte
by the teacher for assessment purposes. For exangleve behaviour charts for some of our
students...”

[21] The aides themselves told me in their evidence gt supervision they got was from the
special needs’ teachers. Some mainstream teacrgedyl ignored the special needs children
and all are busy. Aides feel as though they arethmir own whilst in the mainstream
classrooms.

[22] Ms Taute told me that where necessary, and witarpapproval and direction, teacher aides
administer medication after which they must fillthre medicine log. All teacher aides receive
yearly first aid training and have been prepareddal with seizures (which occur 5-10 times
per year.) They have also been trained by a Staralnise to take blood sugar levels for one
child with diabetes.

[23] Reports and programmes prepared by physiotheramst®ccupational and speech therapists
are passed on to the aides. It then becomes the’ agbponsibility to implement these. Doing
SO0 may require considerable skill and care. Onenpl@a related to the requirement to place a
child with limited mobility and few verbal skillsnia standing frame for regular periods.
Incorrect placement might cause serious disconftorthe child who had limited means of
conveying this.

[24] The school has also provided autism training angisPrevention Institute training in
supporting children with special needs. Ms Taulg tee a typical day could also include:

“dealing with a difficult child who has a behaviommanagement plan written by a teacher or
behaviour specialist. This might involve dealinghwa child who is crying, hair pulling,
headbutting, hitting kicking, spitting biting etoileting can be tricky as well...

[25] This description of the duties required of a teachée at Red Beach School has focussed on
what | was told by Ms Taute. However | have alsd regard to the relevant job description and
to the aides’ own evidence about the tasks andiges performed throughout the day. That
evidence did not contradict what Ms Taute told rtkeocaigh the aides felt she underestimated
the frequency with which they performed some tgsksh as dealing with medical matters.)

The grading process at Red Beach School

[26] Ms Tait, principal of the school, told me that iansidering the grading issue, the Board
(including herself as ex officio member) considesedh issues as

* "The extent to which the teacher aides worked usdpervision;
* Whether they were required to plan the programmmes@epare IEPS;
* Whether they had to make judgement calls aboutysafe

[27] In assessing these factors, Ms Tait and the Baaok into consideration advice from Ms
Taute about what was required as well as the ajdbslescriptions. She told me that the Board
did not agree that the teacher aides were GradedBtlaat entirely different job descriptions
would be drawn up if they wereThey would then be asked to plan programmes for the
students, take responsibility for other aides, amak in an unsupervised manner.”
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[28] Ms Tait told me that she would only place a teachide on Grade B if they were directly
controlling the learning process, supervising ottearcher aides or creating a programme. |
asked Ms Tait whether it would be correct to déscrthe planning of programmes and
preparation of individual education plans (IEPs)ras work of a teacher and she agreed. She
also conceded that this work would not be requoktd Grade B teacher aide either. She then
told me that she could not envisage a situationre&vbae would ever grade a teacher aide “B.”

[29] She described “close supervision” as where a teaitie would not be left alone with a child
for more than 10-15 minutes. Normal supervisiorgantrast, might permit them to be alone for
an hour to an hour and a half.

[30] In submissions Ms Chilwell asserted:

“The first respondent does not attempt to downmapelittle the role of the teacher aides. But
it does say that they have exaggerated the leveskdl, qualifications, experience and
responsibility required for their positions...

Determination

[31] My task now is to ascertain the intention of thetipa from the words of clause 3.6 and (in
line with the Memorandum of Understanding) detememits application to the duties to be
performed. Consistent with the words of 3.6.2 wsges for both sides identified that the key
factors in deciding whether a position was Gradevée the level of supervision and the
knowledge skills and experience required, so | iégiconsidering those matters. | will then go
on to compare the duties required of special néeasher aides at Red Beach School to the
examples provided in the clause. (There appeaft®etoo dispute that the teacher aides are
engaged in a range of duties so | need say nothorg about that.)

Supervision

[32] The first issue here is what it means to superaig®sition. The respondent argues that the
work is to be supervised rather than the workercoding to this approach supervision means
planning work and monitoring the results rathentbaerseeing its execution.

[33] The union and its witnesses disagree, drawing tndi®n between directing individuals in
their work and supervising them in its performanee union does not dispute that the special
needs teacher aide positions are under the directithe special needs teacher. (Indeed, it does
not dispute that they are supervised, just that #necloselysupervised.) The union says that to
supervise a position is to supervise the holdeéh@fposition in the performance of their work.

[34] Unless a teacher aide holds a limited authority#zh they must have some supervision from
a teacher. Any such authority is personal to tHddrol am satisfied that the aides themselves
are to be supervised and reject the school’s argtiorethis point.

[35] The next question is whether the position of teachde isclosely supervised. Grade A
positions are closely supervised (clause 3.6.1)yedwGrade B positions arkkely to involve
periods without supervisioch So Grade B positions will be supervised, but ctisely or
continuously.

[36] The evidence is that special needs teacher aidesalane with students in a variety of
situations: in the computer room, when assistini woileting, and when escorting students to
mainstream classes. In the mainstream classroauobdes are physically present but may have
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little or no involvement with the special needslahar the aide who is with that child. During
each working day the teacher aide will need to njaklgement calls on their own initiative
(such as deciding to take a child out of the mas#ash classroom or adopting appropriate
strategies to manage behaviour issues.) Therénaseperiods when the teacher aide is without
direct supervision. | am satisfied that the speos&#ds teacher aides at Red Beach School are
not closely supervised.

Knowledge, skills and experience

[37] Clause 3.6.2 refers tamdvanced’knowledge skills and experience. | accept Mr Kiebl
assertion that this means in advance of that red@t Grade A.

[38] All the aides | heard from impressed me as beingy &killed, knowledgeable and
experienced and clearly needed to be to meet tmanlds of their roles. Some prior experience
in a care giving role (paid or unpaid) appears mssefor anyone employed to work as a special
needs teacher aide.

[39] Special needs teacher aides are provided withingaspecific to their role (such as the autism
and Crisis Prevention Institute training.) Thisinmag is neither required nor available to all
teacher aides and through it the special needs aiciguire knowledge and skills which are in
advance of those required for many other teaclis positions. Further knowledge and skills
are acquired as they familiarise themselves witl amplement programmes designed by
specialists such as speech and occupational tk&sapi

[40] | am satisfied that the duties of the special néedsher aides at Red Beach School require an
advanced level of knowledge, skill and experience.

Comparison with examples given in clause 3.6.2

[41] Ms Taute’s evidence shows that the aides providelfack on student progress which is
relied on by teachers in developing IEPs. Those wbdk in the mainstream classroom are
responsible for its delivery there. In my view,sttamounts to Support and contribution to
teaching programmes and curriculum delivery, inahgdwork with students either individually
or in groups which assists their learning.”

[42] Ms Tait considered it relevant that the aides ditiprepare IEPs. | disagree. This is the work
of a teacher, not a teacher aide of any grade.s€l&16.2 requires only “support and
contribution” to programmes and delivery. In a $amway she considered it relevant to note
that the special needs teacher aides did not sgpeother staff. However, only the Grade C
definition refers to supervisory work.

[43] Ms Tait went so far as to tell me that she did thatk there could ever be such a thing as a
Grade B teacher aide. | conclude that she andefgondent are demonstrating a refusal to
acknowledge that there is a step in the collediyeement between Grade A and Grade C (or
for that matter, between Grade A and the levelhef teaching staff.) Aides do not need to
perform the work of teachers in order to meet ftiiteréa for placement on Grade B.

[44] Ms Taute also acknowledged that special needs ¢eachides need to be able to take
responsibility for the administration of medicatiQmhere authorised to do so by parents) to
administer CPR and to deal with seizures. Aides miglement physiotherapy programmes for
students. Some of these situations arise infretjuant sometimes a teacher might be on hand
to assist. Equally, however, they may not. The iatymint is that aides must be competent to
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deal with them when they arise. | consider thesg@irements amount tocbntributing to and
maintaining healthcare programmes.”

[45] In submissions Ms Chilwell also argued:

“Even if the Authority should hold that a highergiee of knowledge and skill is required when
working in mainstream, and/or this work is not swmeed, the time in mainstream is less than
half of the relevant teacher aides’ day. Here theand paragraph of clause 3.3.1 applies. The
substantive part of the job falls within grade Adaso the teacher aide is properly classified as
grade A.

Alternatively, even if the Authority finds that $lecaides going to mainstream should be grade B
(which is not accepted by the first respondentjetean be no doubt that the position of those
who are based solely in the unit is closely supediiand does not require advanced knowledge,
skills and experience.”

[46] | accept that the teacher aides who remain in tiiedo not provide the same level of input
into teaching programmes. However, they do assit delivery and they have the same
training and responsibilities in relation to studéealthcare. In addition they may be in sole
charge of children on occasions.

[47] | am satisfied that all the teacher aides in the Miniora unit have been incorrectly graded
and are in fact working at grade B level.

Did the respondent’s refusal in or about August 200 to regrade the teacher
aides amount to an unjustifiable disadvantage?

[48] The respondent has been unable to justify its mecigo place the aides on Grade A.
Remuneration is tied to grading so this action ¢dlaarly disadvantaged thei8ince there has
been an unjustified action to their disadvantage th aides will have a personal grievancét
is now over to them and their union to decide whahy further action they wish to take on this
issue, although | suggest to the parties that niedianight be the next appropriate step.

Fixed Term Issue

[49] At the time of my meeting with the parties the Mt unit had a roll of 14, all funded on the
basis (“ORRS’ or similar) under which funding istaf the child leaves the school. (It may also
be varied if a child’s level of need is reassegsBid major changes are anticipated to the
funding structure in the near future.

[50] The roll has been trending upwards for the pasty@ats and has never dropped below seven
students. Ms Tait told me that there are limiteelcsgd needs places available for some distance
around Red Beach so it is expected that therecaitinue to be a demand for places at the unit.
The staffing of the unit has also been stable.tAdents have left aides have picked up the care
of new children.

[51] However Red Beach School is not gazetted as a&@péeeds school and so is not obliged to
provide places to special needs children outsgledhe. Because of space constraints the Board
has decided that the optimum roll for the unit 1schildren and plans to let it fall to this level
by attrition. (This is expected to happen by thd eh2005 as children go to high school.) The
waiting list has accordingly been restricted and sds between 2-and 4.
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[52] The working party which considered the grading ésailso considered this issue. The Joint
Statement had this to say about it:

“Permanent or Fixed Term appointment

The board must decide if an ORRS funded teacherigitb be appointed as either permanent
or fixed term (i.e. the employment ends on a Specitfate, period or event, or on the end of a
project. However any fixed term appointment musetntee requirements of s 66 of the
Employment Relations Act (replicated in sub-claRse3 of the SSCA) which should be read
carefully. In summary, before any position is dateras fixed term the school must have
‘genuine reasons based on reasonable grounds’ foy ivis fixed term and notify the aide of
these...a single ORRS funded student leaving magynat be a genuine reason...

Some factors for consideration in determining emplent status include:

* Is there ongoing work for the teacher aide? If wénkm the loss of a funding associated
with a student leaving will be reduced, can thiscbeered by a reduction in hours ...

* How are the children included in the school’s ta@ag programmes? Do the aides work
with several children or with an individual?

* How many children funded through ORRS are in ti@alcnow, have been in the past and
are projected to be in the future? How long do thegerally remain in the school?

[53] Marion Norton (former organiser for the applicamtian) agreed that there might be
circumstances where the departure of a specialsneleitd from a school might be an event
which could justify a fixed term in terms of secti66. For example, she thought this might be
the case where a school which had no special negtiemployed one aide to work with one
special needs child. However she said it was noeseary to keep the entire staff of a special
needs unit on fixed term when that unit has a stedill and a waiting list. In such circumstances
children who leave will be able to be replaced.

[54] Mr Le Marquand, who gave evidence for the responaemceded that roll changes are easier
to manage if there is a waiting list. Ms Hoetawld toe that she manages any fluctuation in the
roll of her school by putting a small number onefixterm while the balance of the staff are
offered permanent jobs. She further manages theati®in by utilising the variation of hours
provisions contained in the agreement as follows:

“2.4.2

The hours of work and the weeks per year of adtnative and associate employees will be set
by the employer in accordance with the requiremehtke school...

2.5 Variation of Hours per Week and/or Weeks Perare

25.1

(a) Except as provided for in 2.6, each time the hafrsvork and the weeks
worked per year for administrative and associataffsare fixed by the
employer, they shall be fixed by written advicethe employee for a
minimum of twelve months. After consideration di2the employer shall
give the employee not less than one month’s wnittgéice of any variation in
hours of work and/or weeks to be worked, priorttis wariation coming into
effect. Except in exceptional circumstances (etgerevan employee is absent
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on long term sick leave) this notice shall be gigesuch a time as to ensure
it covers a period during which the employer ischand at work.

(b) Where the employer and employee agree the howsrf and/or the weeks
to be worked may be varied during the twelve mpetiod.

25.2

Where the variation referred to in 2.5.1 above iags either a reduction or an increase in
hours per week and/or weeks per year, the noticegés to allow time for discussion between
the employer and employee about the following:

(a) reasons for the variation;

(b) Whether the variation can be avoided or lessened;

(c) In the case of a reduction in hours, whether tleatuction can be absorbed
by attrition;

(d) In the case of an increase in hours and/or weeksypar, whether that
increase will create any difficulties for he emmey

(e) Whether in a reduction of hours there are altermatihours of work
available in the school with terms and conditiomsless favourable. This
may involve retraining.”

Determination

[55] The school’s reasons for entering into fixed temarggements with its special needs teacher
aides are, | accept, genuine. They relate to thetfat ORRS funding is tied to individual
children and comes and goes with those individnadlieen. Although the individual fixed term
agreements are expressed to end on a particular alad not to terminate upon the departure
from the school of the child in the care of eaateathese grounds are well known to the aides.

[56] | am not however satisfied that these grounds easanable. The roll is stable and there is a
waiting list. New children coming in to the unitgugre teacher aide assistance in similar ways
to former students. It is accepted that the emplogquires a degree of flexibility to manage
roll fluctuations but this can be achieved throtigh application of the provisions for variation
of hours.

[57] The circumstances prevailing at the Motuora UniRatl Beach School do not fit the criteria
of section 66 of the Employment Relations Alcleem the special needs teacher aides to
have permanent employment.

Costs

[58] Mr Robson should advise if and when the applicammurequires further assistance from the
Authority in the resolution of this employment r@daship problem. In the meantime, | reserve
the issue of costs at this point. Either party sdhéeel free to advise the Authority if it consider
that | should proceed to determine the issue.

Y S Oldfield
Member of Employment Relations Authority



